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Feel it to fix it.
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3 Q & A and Reflections

Your voice matters.
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Is It Bullying? Long-Term Impact
Decoding the gray areas Scars that linger.
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Partners in prevention.

Bullying in Schools
What the data- and- students-say.

The Bully-Victim Play Therapy in Schools.
S Healing through play.
Continuum

When roles blur. -
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Is It Bullying?

Decoding the gray areas




Bullying in Schools

What the data-and students- say.

Definition of Bullying

There is a real or perceived
The behavior is aggressive, “imbalance of power” which

The behavior is repeated or
has the potential to be

unwanted and is used to control or harm .
repeated

Important factors

«hurts or h oth othe i «Does the student +Types of bullying

person physically or the bullyi jor can istincti

emotionally, have more “power” i behavior have access to the. ‘and duration

«those targeted by the ‘ways such as higher social other student Tt
behavior ifi status, is physically larger, 9 i

i e o e SRS
directed at them and information, or i pications fona!
themselves, and and

(PACER Center, 2024; Toxas Education
Agency, 2024)
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15%

OF STUDENTS

BULLIED ONLINE
T

10uTO05 EFFECTS OF BULLYING
(20.2%) -l

affects how
STUDENTS REPORT o
BEING BULLIED bk %

o 19% say it affects.
nships
friends and family
 19%say taffects
their schootwork

W%k say e afects
their physical heakth
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{National Center for Educationstatisics 2024)
{National Cent for Education Staistcs, 2022]
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https://www.cdc.gov/violenceprevention/pdf/yv/bullying-factsheet508.pdf

TYPES OF BULLYING
IN SCHOOLS

PHYSICAL BULLYING

childrenmearh‘g.

LONG TERM EFFECTS OF

BULLYING
©eO0O

=R

PHYSICAL EFFECTS
OF BULLYING

CHANGES IN
“APPETITE
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The Bully-Victim Continuum

Victim

Uninvolved/ Bystanders

Engages in repeated aggressive
behavior to dominate or harm
peers.

Both bullies others and is bullied.

Targeted by bullies repeatedly over
time.

Witness bullying but are not directly
involved.

Scars that linger

7/21/2025

Higher risk of developing conduct
disorders, antisocial behaviors, and
poor peer relationships.

Highest risk group: more likely to
suffer depression, anxiety, suicidal
ideation, and academic struggles.
More likely to experience low self-
esteem, anxiety, depression,
loneliness, and social withdrawal.
May experience feelings of guilt,
helplessness, fear, or anxiety;
frequent exposure can normalize
aggression.

(Bradshaw, 2018; Espelage &
Holt, 2013; Salmivalli 2014)
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Long-Term Impact
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Warning Signs of Bullying in PHYSICAL INJURIES Intersections: Bullying & Incarceration
Students: A Guide for Educators and
= Counselors — =
* Isolation from peers, reluctance to participate in
group activities
* Fear of riding the bus or attending certain
classes.
+ Chronic feelings of shame, guilt, or humiliation.
« Avoidant or perfectionistic behavior SCHOOL
b : _ BULLYING SHOSL.  PRISON
* Codependent or people-pleasing tendencies.
Bull , th imizatic i
The Us.incarceration aten everap of raumaand o o ot
2022 was about 541 per 100,000, misbehavior, and ariminakbekavior in adulthood.
ranking fifth globally. school-disciplinary pathways

feeding into incarceration.

(American Psychological Association [APA], 2023 %
B childrenshealth.
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(Aydin, Gindogdu, & Kahraman, 2021)
1%
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Trai lors lead professional
for teachers, ini d staff to i awareness
s acm! o ane ¢ :

2020).

based family

| h e R o) | e Of h erapi St S counseling or systemic-family approaches may help support victims in multiple
p settings, reinforce strategies at home, and strengthen protective relationships

(Berger et al., 2021).

and Educators s -

yourself as a school ive, teacher, or educator is one of
i i the tools in preventing and i ing. When you
Partners in prevention. prioritize your own well-being, you enhance your ability to respond with clarity,
‘compassion, and consistency.

Continual professional development, emotional regulation, and access to up-to-
iip you to better ing i d

v diffe only in how bullying.
is managed, but in the positive school climate you help cultivate.

% children‘meama.
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Programs in Motion

TO SAY SOMETHING

by Sandy Hook Promise

What is the Say Something Program?
A violence prevention program to empower
students in grades 5-12 to recognize warning
aigns and threats of potential violence and to
act immediately by saving a trusted adult.
Sy Hook Sromise, 20730

Why It Matters
@ 80% of school Early
=) shooters told nter vention
someone of their can prevent
plans beforehand tragedies
(Sandy Hook Prommise, (2023

Core Program Elements

Teach students to identify
‘warning signs, especially on
social media

Encourage stuidents to report
concerns to an trusted adult
or an anonymous system

Recognize

Respond

Scholos adopt protocols and
reinforce the message
with staff involvement o

Reinforce

(sandy Hook Promise, n.d.)

Implementation Impact
S, Increased help-seeking behavior
Builds a sense of shared
responsibility and communurity
Reduces the bystander effect
ot & Mayer G071
Prevention begins with
education, awareness,

and connection.

childrenishealtf.

Character Growth Through School Years i‘»

Classroom-level interventions like
the Good Behavior Game foster
early self-regu pulse
control, and prosocial behavior,
with documented knock-on effects
into later years.

Social Emotional Learning
integration supports emotional
coping and improves school
readiness and peer interactions
even at young ages (Taylor et
al.,, 2025).

At the middle school level, character

ducation enhances students’ emotional

racy, ibility, and peer

For older students, character education
nurtures intrinsic motivation, grit, and a
indset, which are strong

empathy, reducing misconduct and
increasing engagement (Hanafiah et
al,, 2024)

predictors of academic success across
subjects (Wu et al., 2022)

Research shows that character and Social
Emotional Learning interventions at the
high school level also lead to decreased
emotional distress, improved peer
relationships, and higher academic
commitment (Taylor et al., 2025; Trained
programs).

chidrenishealt.

Schools with strong
character education
programs.consistently
show higheracademic
achievement, including
improved standardized
test scores and grades,
(Wang et al:, 2025; Viera
Trevisan et al., 2024)

)

-

Recent literature
‘emphasizes that character
education significantly
fosters empathy, social

behavior (Hanafiah
etal,, 2024)

Schools embedding moral
reasoning and social
emotional learning report
increases in self-esteem,
resilience,
and interpersonal skills,
across ages (Positive
Action, 2024).

Students exposed to sustained character education are more likely
to demonstrate critical thinking, adaptability, and ethical
leadership, preparing them for societal and global participation
(Viera Trevisan et al, 2024

e
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Play It Out: Using Play Therapy to Transform Bullying Awareness into Healing Action
T T 7

Child-Centered Play Therapy

Tier-2 Play Therapy

Filial Play Therapy

Gestalt/Sensory Play

20

Therapist-led

School-based group or individual

Parent-led after training

Expressive arts/play

Emotional regulation, self-
expression

Targeted support within
trauma-informed systems

Strengthen parent-—child bond,
executive support

Emotional ownership and resilience

childr’ensl‘lea!‘ﬂs.



Play Therapy in Schools

Healing through play.

Tier-2 Play Therapy School-Based Activities

Feelings Jenga

‘Goal: Build emotional vocabulary and emotional
regulation.

Activity: Use a Jenga set and write a feeling or
promgt on each block (e, “Describe 3 time you et
" “Show a face that feels worried,” “What

Felns Yo calm down?”): As the ehild puls each
block, they respond to the prompt. The therapist
provides guidance, models emotional regulation,
and helps the child connect feelings to actions.

Why It Works: Directive, structured activities |
this help children with internalizing or externalizing
build

coping skills.
(Cook et al., 2021)

e
-~
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Gestalt therapy-inspired expressive arts activities,
Play Therapy Activities

Parts of Me Collage

Goal: Promote integration of different aspects of self.

How:

Students create a collage using magazines, drawings,
or stickers that represent different “parts” of
themselves (e.g., student, sibling, friend, dreamer,
worrier, leader).

Use Gestalt dialogue techniques to let students
speak from each part (e.g., "What does the Worrier
want to say to the Dreamer?").

Feelingsin the Body (somatnc Mapplru)
Goal: Help tune tied to
‘emotions.

How:
Give students a body outline on paper.

Ask them to color or mark where they “feel” emotions in
their body using colors and symbols (e.g., red in the
stomach for anger, blue in the heart for sadness).

Use prompts like: “What does it feel like when you're
nervous at school?" or "Where do you feel joy?”

childrensheards.

2 (Falkner et al., 2021)

Discussion can focus on accepting and i all or journaling after the artis
parts. WhHo A1 ‘completed
PlayStrong Institute (2024) ] %
2 chidrenshealth.
“Together We Build”

A Collaborative Story & Art Activity

Goal: parent—child bond hared storytelling, imagination, and creativity, promoting secure attachment,

emotional expression, and positive communication.
—

Description:
[P

story and visual
The process is non-directive, allowing the child to lead with
MaterialsNeeded:

« Blank storyboards or large paper

* Crayons, markers, glue, stickers, collage materials

« Optional: building blocks o felt characters

Facilitator Role:

* Set the tone with a short mindfulness or grounding exercise

collage, or di ing a facilitated 30-45-

while the listens,

« Encourage parents to let the child lead while staying emotionally available
« Reflect themes of connection, safety, and joy in the child's narrative

School-Based Implementation:

« Host this during parent involvement days or family engagement nights
« Partner with school counselors or therapists to guide reflection afterward

* Provide a take-home version for continued bonding

childrer#leam;’.
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School-Based

Interventions

Bullying Resources

Bullying
Prevention 101

Handout for parents

David's Law
Handout

Cyber bullying

Stay-away
agreement
template

Example of stay away for schools

Bullying
investigation
request form

Formal written request for a bullying investigation

(PACER Center, 2024; Davie's Legacy
Foundation, 202¢)

childrensheamg.
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Addressing Bullying with the School

Lo

Reviewdistrict bullying policies Submitall requeststo investigate
bullyingin writing

Some schools request submitting trough a
specifcform

Escalate to district level, if needed

‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘ childrenmeam%.

School —-Based Supports

Targeted tools that help.
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SECTION 504
IDEA

lly, a 504 plan should be considered
ENSURES SPECIAL
EDUCATION SERVICES

P
DISCRIMINATION
AGAINST INDIVIDUALS | FOR STUDENTS
WITH DISABILITIES WITH DISABILITIES Students with psychiatric disorders can have a range of abilities and/or
PROVIDES defici 3

SERVES SERVES STUDENTS
INDIVIDUALS WITH AGED 3-21
DISABILITIES OF
ALL
INDIVIDUALS WITH
REHABILITATION
DISABILITIES
RCLOEIRTS EDUCATION ACT OF

vs.IDEA -

(Wrightslaw, 2024; Texas Education Agency, 2024)

29

Requesting Special Education Evaluation

childrenmearh‘g. EY

30

504 Plan or Special Education?

7/21/2025
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Requesting a Section 504 Plan

« 15 school days
« School MUST reply in

writing

N Wr

itten request
by parent

N\

Jll School agrees
( to evaluate

* Review FIE
« Create EP/BIP
« Implement IEP
ot

Mo firm

WZEE  timeline

* Parnet signs consent
« 45 school days to

p
« 30 calendar days to physician

hold ARD
D — e ARD meeting

/ (Texas Education Agency, 2024)

«Parentnota

required
L member
LEE ) «school must
WRLEIERY  notify parent
R thata plan
was made

Should be.
updated
annually

(Toxas Education Agency, 2024)
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OMMODATIONS

PREFERENTIAL
ﬁ SEATING
EXTRA TIME “ SouALSKILS

SOCIAL TRAININ

SK
TRAINING E
! ! DAILY CHECK-INS
WITH TRUSTED
SERVICES
FREQUENT
REMINDERS

a4

EARLY
DISMISSAL

POSITIVE ~ QUIET PLACE
TO REGAIN
REINFORCEMENT  TOREGAIN

childreﬂ‘meam‘%.

Imprints of Hurt Activity

34
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How can Children'’s
Health School
Services help?

Any Questions?

7/21/2025

Facilitate communication between
schools, home, and clinic

Collaborate with the medical team to
discuss student needs

Gather medical documentation needed
for schools

Create a transition letter/patient school
plan

Initiate a 504 Plan/FIE

Plan educational programming
Attend meetings if need

Patient outreach

Teacher/Staff training

childrerﬁlea?ﬂg.
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thank you
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https://www.aclu.org/issues/juvenile-justice/school-prison-pipeline
https://doi.org/10.1016/j.jsp.2021.01.003
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